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LANGUAGE ANXIETY IN ONLINE EDUCATION

Anxiety on the lessons of a foreign language — is a notion that is studied from the 1980s, but little research was
conducted on the topic Language Anxiety distance and online learning. In the literature review were considered the
following issues: (a) What is language anxiety in the classroom of a foreign language? (b) What are the main results of
studies of the level of anxiety in foreign language lessons? The article discusses a test system for determining the level of
linguistic anxiety in foreign language lessons, which was developed by Horwitz and Cope (1986). Language anxiety on the
classes of foreign language may have negative impact on process of the second language acquisition. Current article refers
to the problem of language anxiety in teaching foreign language at distance and possible solutions of decreasing language
anxiety. Psychological aspect is a crucial part of educational process that leads to successful learning. Recommendations
provided in the following article may help students to feel less isolated, less anxious and to establish contacts with their
teacher and peers. The article concludes with suggestions for future research on online language anxiety.

Key words: language anxiety, online learning, distance learning, language learning, online technologies, teaching
methods, online pedagogy, methodology, teaching foreign languages, remote learning.
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SA3bIKOBasi TPEBOKHOCTH B OHJIANH 00y4YeHHH

[leren Tim cabakrapbiHAarsl ypeir — Oy 1980 sxeinmapaan Oepi 3eprrenie OacTaraH TYKbIpbIMIama, Oipak
KAIIBIKTBIKTaH JKOHE MKEJUIIK OKBITY TYPFhIChIHAH «TUNOIK yped» TakpIpbIObIHAA a3 3epTTEydep >KYPri3iircH.
Onebu monmyaa Keneci cypakTap KapacTBIPBUIABL: a) IIeT TiI cabarblHAAFsl TUINIK yped nereHimi3 He? 0) meT Timi
cabakTapbIHAAFBl Ypell IEHreiiH 3epTTey HOTHXKeNepi Kanmai? Makanana Xopsuri meH Koym (1986) xacaran mie-
TeJ TiTi cabaKTapbIHAAFBI TUINIK KOPKBIHBIII JEHIeHiH aHBIKTayFa apHaJFaH TeCT JKyHheci TanKpluIaHaabl. Tinmik ypeit
eKIHIII TiNAi MeHrepyre Keaepri KenTipyi jkoHe 0Ky Hpolecine kepi acep eryi MyMKiH. Kasipri yakpITTa FanamIplK aH-
JIEMUS aACBIH/IA CTPECC TEeH CTYACHTTEPre KhIChIM KYIIECH i, OYIT 63 Ke3eTiH/Ie )KaHa MaTepHallbl HTepy/e KABIHABIKTAD
TYFBI3IBL. Byl Makasiazia et TiTiH KAIIBIKTHIKTaH OKBITYAAFbl TMHTBUCTHKAIIBIK YPEH Macelieci JKoHe JIMHT BUCTHUKAJIBIK
QJIaHJAYIIBUTBIKTEL TOMEHACTYAIH MYMKIH IIemiMaepi KapacTelppurrad. [IcHXonorusiblk acnekt — Oyr OimiM Gepy
MIPOIIECiHIH MaHBI3BI OOJIiri, 0 TaOBICTHI OiNliM Oepy mporecine okeneni. Keneci makanagarsl KeHECTEp CTYACHTTEPre
OKIIIayJTaHy/Ibl, KOPKBIHBIIITHI CE31HyTe, MyFaJliMIMEH koHe KypAacTapbIMEeH OaiijlaHbIC OpHATyFa KoMeKTeceai. Makaia
KaIIBIKTBIKTaH OiimM Oepyaeri Tinaik ypeit Typasisl Oonaiax 3epTIeyiepre apHajiFfaH YChIHBICTAPMEH asKTala/Ibl.

Tyiiin ce3mep: TUIIIK KOPKBIHBIII, JKEJIiIe OKBITY, KAIIBIKTBIKTAH OKBITY, TUINI OKBITY, OHJIalH-TEXHOIOTHIAP,
OKBITY 9JIicTepi, OHJIaiH-TIeJaroTHKa, SAiCTeMe, IIeT TUIIEPiH OKBITY, KaIIBIKTBHIKTaH OKBITY.
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Omnuaiin 0islim Oepyneri Tiaik ypei

TpeBora Ha ypokax HHOCTPAaHHOTO SI3bIKa — MOHATHE, KOTOpoe n3yudaeTcs ¢ 1980-x rogos, HO MajoO UCCIEIOBAHUN
OBLIO IIPOBEIEHO 110 TeMe «SI3BIKOBast TPEBOra» ¢ TOUKH 3PEHHS AUCTAaHIMOHHOTO U OHJIalH-00yueHus. B 063ope mu-
Teparypsl OBIIM pacCMOTPEHHI Clleylomue Bonpockl: (a) Kakoa s361k0Bast TpeBora Ha ypoKax HHOCTPAHHOTO SI3bIKa?
(6) KakoBsI pe3yabTaThl HCCIEAOBAHUS YPOBHS TPEBOXKHOCTH Ha YPOKaX HHOCTPAHHOTO s3bIKa? B cTathe 00cyxkmaeTcs
TECTOBAsi CUCTEMA JIJIsl ONPEJIETICHHUs YPOBHS SI3BIKOBOM TPEBOXKHOCTH HA yPOKAaX MHOCTPAHHOTO SI3bIKa, pa3paboTaH-
Hast XopauueM u Koynowm (1986). SI3bI1koBast TpEBOXXHOCTh MOXET MOBIHATH Ha MPOLECC YCBOEGHUS BTOPOTO S3bIKA U
OKazaTh HEraTHBHOE BIMSHHE HA mpouecc o0ydeHus. B naHHOW craThe paccmarpuBaeTcst mpoliieMa s3bIKOBOH Tpe-
BOXXHOCTH Ha JUCTAHIMOHHBIX 3aHATHSIX MHOCTPAHHBIM SI3BIKOM M BO3MOJXKHBIE PEIICHHUS IO CHIDKEHUIO S3BIKOBON
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TpeBOXKHOCTH. [IcuXoornueckuii acrekT — BakHeHmas 4acTh y4eOHOTo nporiecca, Beaylias K yCInenHoMy Y4eOHOMY
nporeccy. PekoMeHaanum, mpuBeACHHBIE B TAHHON CTaThe, MOTYT IIOMOYb Y4YaI[MCSl 9yBCTBOBATh Ce0sl MEHEE 30U~
PpOBaHHBEIMH, MEHEE TPEBOKHBIMH M YCTAaHOBHUTH KOHTAKTHI CO CBOMM YUYHTENIEM U CBepCTHUKAaMH. CTaTbs 3aBEpILIACTCS
TIPEITIOKEHISIMU JUTA OyIyIIHX MCCIICOBAHUM S3BIKOBOI TPEBOKHOCTH B TUCTAHIIMOHHOM O00pa30BaHMU.

KiroueBble cjioBa: s3bIKOBasi TPEBOTa, OHJIAH-00yueHHE, TUCTAHIIMOHHOE O0y4YeHHe, U3YUeHUE S3BIKOB, OH-
JAH-TEXHOJIOTUH, METO/IbI 00YUYCHHS, OHJIAH-TIEIarOTMKa, METOIOJIOTHSI, IPETIO/[aBaHIe HHOCTPAHHBIX S3BIKOB, JHC-

TaHIIMOHHOE O0yYCHHE.

Introduction

Currently, in the context of a global pandemic,
changes are taking place in the usual way of
life and in the field of education. Students and
schoolchildren around the world are forced to
study remotely. While some teachers are proficient
in teaching technologies and pedagogical skills,
many of them were not prepared for distance
teaching. In addition to the lack of devices and
poor Internet connection, teachers also faced with
the problem of online pedagogy. The interaction of
three components, how to teach language (language
pedagogy), educational technologies and online
teaching (pedagogy for educational technology)
and knowing how to teach online (online pedagogy)
can lead to the successful implementation of the
educational process of a foreign language in the
context of distance education.

Given the large number of students currently
pursuing online or distance education for language
learning due to COVID-19, it is important to
consider how external factors such as anxiety can
hinder learning. In addition, foreign language
teachers and their students had to move quickly and
adapt to learning in an online environment without
sufficient time or prior preparation and training. This
problem is an additional cause of stress for both
students and teachers. Remote learning can take
different forms according to the type of the lessons,
technological devices of learners, connection of the
internet etc. Universities try to provide their students
with various books and textbooks, however, many
educators are operating in a triage mode, they try to
conduct the most important outcomes of learning the
subject and provide instructions using different tools
that are available.

Scientists distinguish following strategies as
factors that increase students’ language level:

— motivation to learn the target language;

— being calm and relaxed on the lessons;

— choosing the exact form of language;

— being attentive to the context and meaning;

— making predictions and guessing;

— competence and control of speech;

— communication.

Itis known that cognitive processes are associated
with the brain functioning and the mind. However,
it is not the only factor that affects the process of
language acquisition, affective sphere which related
to feelings and emotions have impact on this process
as well. Individual’s mental health and wellbeing
affects to the quality of life in general and may cause
negative outcomes.

Psychological factors (self-esteem, motivation,
anxiety, etc.) are relevant to the process of second
language acquisition. Motivation is one of the
psychological factors that might be trigger to
learn a language. Self-esteem of learners may
affect to the results of the educational process. For
educators it is important to courage their learners,
while low self-esteem may lead to stiffness of
student, which is often caused by the fear of
making mistake or being corrected. Nevertheless,
students that are not afraid to make mistakes are
not supposed to make greater results and vice
versa.. furthermore, students that tend to be more
active on lessons could encourage less active
students not to be afraid to perform.

Individuals in different situations manifest
anxiety in different ways; its display is also influenced
by the success of educational activities. Among the
three levels of anxiety: high, medium and low — the
optimal level of anxiety is medium. With a very
low or very high level of anxiety, the success of the
activity is significantly reduced.

Literature Review

The research by Krashen (1981) indicates that
when language learners become anxious, a filter is
raised in their minds that blocks linguistic input from
entering; this is known as the hypothesis of “affective
filter” (Krashen, 1981). Studies showed that anxiety
may lead to poor performance in a language classes
and have negative impact on the process of learning
the language.
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It has to be mentioned that the research of
language anxiety has difficulties in variety of
interpretation of different types of anxiety; for
example: situational anxiety and anxiety as a
personality trait. Horwitz and Young (1991) present
evidence that more than half of the students who
begin to master a foreign language, experiencing the
so-called “ debilitative” level of language anxiety,
in which there is a significant reduction in cognitive
abilities (Horwitz, Young, 1991). Referring to
different studies, authors noted the fact that linguistic
anxiety has roots in the difficulties that individual
experienced in learning his native language.

E. Horwitz , M. Horwitz and J. Cope (1991,
1986) noted that researchers have not yet given an
adequate definition of the concept of “linguistic
anxiety” and have not described its specific
influence on the process of mastering a foreign
language. The concept of “anxiety when learning
a foreign language” (Foreign language anxiety
while learning) sometimes replaces the term
“language anxiety”, the use of which emphasizes
the connection between learning a foreign language
with the anxiety that can accompany the process
of learning a mother tongue (Horwitz, Horwitz,
Cope, 1986). E. Horwitz and D. Young (1991) also
point out that there are two parallel approaches to
the identification of language anxiety: 1) language
anxiety is a form of reflection of personal anxiety
that about to appear in other areas, for example, in
the exam situations; 2) linguistic anxiety is a unique
form of anxiety that does not occur when mastering
other disciplines (Horwitz, Young, 1991). These two
approaches are not, however, contradicting to each
other, because they contain different views on the
definition division of language anxiety.

Language Anxiety can be defined as “a distinct
complex of self-perceptions, beliefs, feelings, and
behaviors related to classroom language learning
arising from the uniqueness of the language learning
process” (Horwitz, Horwitz, Cope, 1986). Such
anxiety is a type which occurs while the process
of language learning is happening in classroom
conditions, and it does not occur in naturalistic
settings, suchas: immersion while traveling ormoving
abroad. Researcher Horwitz and colleagues (1986),
summarized two major races considered above
directions of studying the relationship of language
anxiety with other kinds of anxiety, says that
language anxiety has three main sources. Horwitz
created a scale that measures the level of language
anxiety in instructional settings, Foreign Language
Classroom Anxiety Scale (FLCAS). This test
system is appropriate to measure language anxiety
in any type of class. Research by Pichette in 2009
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and Russel in 2018 showed that online learners
experience significant level of language anxiety
(Russel, 2014).

Some learners who experience high level of
language anxiety may choose online classes in
order to conduct the lessons anonymously, however
they need to engage in speaking and interaction
with teacher or a group. Language learners usually
need to interact with their peers, as language is
a communication tools and integrating speaking
skills is a crucial part of the educational process.
Apart from this, learners might face anxiety related
both to the language and to the use of instructional
technologies that are used in order to communicate
in the target language. In current situation, when all
the learners are forced to have online lessons, this
became even harder for the students who lack self-
discipline and are not able to manage their personal
time. Moreover, students having online lessons
should be able to seek for help when needed and feel
less isolated from their groupmates.

In the research by Pichette (2009) face-to-face
learners and online learners of different levels were
compared, in order to determine if online learners
experience language anxiety less. Three measures
were employed to make a profile of learner: FLCAS
to measure general anxiety level, Foreign Language
Reading Anxiety scale, Daly-Miller Writing
Apprehension Test (Pichette, 2009). Quantitative
analyses found no difference on anxiety levels of online
and face-to-face learners. However, studies showed
that advanced students conducting lessons online tend
to feel less anxious after the first semester of studies,
when they get used to the process of online education.
However, it is unclear if lower level students experience
less level of anxiety during online classes.

According to particular number of scientists,
there is an interconnection between the level of
language anxiety that students experience and their
gender identity. According to the data of research
conducted by Ilyin and Pasynkova, female learners
at the age of 16-17 tend to be experience higher
level if anxiety (Pasynkova, 1996). Due to the data
obtained by Kuzakova that was conducted among
adult learners showed that male learners experienced
greater amount of anxiety (21%), while female
learners showed lower level of anxiety (14%)

Psychologists differentiate the anxiety at the
global notion which is inherent character trait,
from the situational anxiety which is related with
a particular situation, including language anxiety
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which occurs in the process of learning foreign
language.

Well balanced communicational process between
teachers and students is a specificity of the process
of teaching foreign language as a subject. For
learners, the process of second language acquisition
and getting used to a foreign language and speech
is important. Conducting the lessons via creating an
language environment and teaching the specificities
of the culture might also be important. This will
contribute to the generation of outer motivation to
learn the language. Nevertheless, a gnostic barrier
might appear, where students may experience higher
levels of language anxiety.

Language anxiety refers to a condition when
learners might focus on the possible mistakes and
failures of the speech, which leads to a negative impact
on the process of education. In some cases it might
be a consequence of individual features of a learner's
personality as being anxious; there is a situational
anxiety in other cases. In the first case, it exhausts the
body, in the second; it promotes competition, providing
intellectual tension. It is known that empathy,
which is an ability of person to put himself to a
position of a speaker. Empathy is important in
maintaining successful communication in native
language. However, it is not the fact that learners with
a higher level of empathy will lead to greater results
and vice versa. One of the important tasks for teacher
is to establish comfortable interpersonal relationships
with students which will contribute to lessen the level
of anxiety,and help to increase learner's self-esteem
and empathy. “Move away from the role of an “all-
knowing” teacher, becoming only an advisor and
helping the student to make a “choice” of the form
of this or that communication intention” (Arshava,
2006). It means that students need to have freedom of
speech and thought.

Language anxiety mainly appears from the fol-
lowing three key sources: the anxiety that the stu-
dents experience while communicating interper-
sonally, the fear of making a mistake and getting
negative assessment; and the anxiety which appears
while making the test works and checking.

Following points show main reasons that lead to
increase of the language anxiety:

— Social factors; that are related to individual's
confidence of self-presentation. This is caused by
learner's proficiency in target language and his/her
behavior.

— Personal factors of a speaker: introverted or
shy learners and their self-esteem.

Significant level of anxiety can be seen on
subjects where learners need to make a presentation
and they are constantly being interrupted and each
mistake of the student is under the control. Other
sources show that student’'s with a higher-level
competency tend to compare themselves to other
students. “Students with a high level of linguistic
anxiety are characterized by a very high level of
fear of making a mistake, which generates anxiety”
(Perevozchikova, 2005).

“An important aspect of language anxiety, which
predeterminestherelevanceofitsstudyinthecontextof
an implicit assessment of emotional human stability,
is that the latter has a negative impact on both the
success of mastering academic activities, and on
the processes of cognition and social interaction”
(Horwitz, 2010). In order to reduce foreign language
anxiety, it is crucial to create a specific program
for learning a foreign language, which will reflect
carious speech activities as speaking, listening,
reading, and writing. It is crucial for this program
to create pedagogically and psychologically relieve
condition where the impact of outer stressors would
be decrased and taken into account. Such kind of
classes would encourage learners to adapt to online
environment faster and increase learners’ level of
knowledge.

Results show that students who are having
online classes may experience significant levels
of language anxiety — especially in their first
online course and that total level of language
anxiety among learners are likely to rise due to
the global pandemic and their rapid transition
to online or distance learning, educators should
consider introducing pedagogical interventions
aimed at reducing the perceived level of students’
language anxiety. Several studies — methods based
on language relief anxiety can be gleaned from
the literature; and since very few studies have
examined language anxiety among online learners,
it is useful to examine the pedagogical implications
in the classroom - based research. Nevertheless, it
is important to take into account that some of the
concerns that online language learners have may
be the result of the online environment and / or
the use of new learning technologies. To reduce
concerns about the technical aspects of language
learning, Gertler recommended analyzing language
development and digital literacy of learners at the
start of a course, which can help teachers identify
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the types of support that learners need. be successful
in the online learning environment. Goertler and
Gacs, Goertler and Spasova have also suggested
that instructors help students navigate the course so
that they provide immediate feedback and develop
coherent teacher and student roles (Goertler,
2011). While it may be difficult to provide
immediate feedback to students, who can work at
any time of the day and night, high-quality online
language design and development includes the
creation of the module “ Getting Started “, which
shows students how to navigate the course,
where to find technical assistance and explore the
educational technologies used to deliver the course,
among many other key elements of targeting online
learners. Using the same technologies throughout
the course and from one course to the next will help
students get used to them and are likely to reduce
the anxiety associated with the technical aspects of
language learning (Russel, 2020).

Materials and methods

Foreign Language Classroom anxiety scale
was created by Horwitz in 1986 on the basis of
scales that tested learner's anxiety (Sarason), Fear
of negative evaluation (Watson and friends), and
personal report of communication apprehension
(McCroskey). FLCAS is still used to measure
learner's perceived level of anxiety equally in
online education and traditional face to face
classes. The FLCAS consists of 33 questions
rated in five levels from strongly agree (5 points)
to strongly disagree (2 point). Score of anxiety
is scaled by summing the scores of 33 questions.
In order to assess the efficiency of the educator's
interventions lead for reducing the level of
foreign language anxiety of student’s, it is useful
for educator’s to measure student's anxiety both
at the beginning and at the end of the conducted
course. FLCAS can be used in complex with a
survey on student’s context and needs. Results
section of the current article provides information
on the ways to implicate the current knowledge
by suggesting techniques and methods that could
be done to reduce the level of foreign language
anxiety in terms of online education.

Results and discussion

Pedagogical implications. Several methods
and interventions have been proposed in the
literature to help reduce general language anxiety
in students. Instructors can check out some of these
educational events - using FLCAS as pre - and post-
test — to determine their effectiveness in their online
or distant learning languages.
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¢ Remember that students studying in the online
environment may also experience the same high
levels of anxiety as students studying in traditional
form, in addition they are required to download
the tasks and recordings of the project works that
were conducted with their groupmates. Make sure
that you provide directions and instruction sessions
before students need to download the tasks. This
may also involve first a sequence of activities with
lower cognitive load requirements.

e Ask students to express their concerns; they
can do so orally (in pairs or small groups) or through
journaling (Gregersen, 2014). On an online platform,
this can also be achieved through written discussion
forums or oral voice forums.

e Involve students in relaxation activities,
the exercises such as special deep breathing while
listening to music in the target language may be
helpful. It is also important to ask students about
their concerns or the reason of low attendance. It
could be done through the written or oral forms.

o It is better to let students know about the cases
of language anxiety and let them know that their
anxiety will decrease over time and with language
practice. Remind students that they are not alone
and that you are here to support and encourage them
during this stressful time.

e Increase interaction in the target language
through the planned role - plays, thinks — a pair of
conversations and group discussion; ask students
to practice in pairs or small groups before asking them
to speak to the whole class. Increased interaction and
pairing can also help students cope with feelings of
social isolation and loneliness during a pandemic.

e Practice makes perfect and repetition is
important in helping students to overcome the
language anxiety. Give students enough time to
practice before oral presentations. Remind students
that you don’t expect excellence and that everyone
makes mistakes when learning another language.

¢ Build student support systems where students
would be able to discuss the process of language
acquisition and teachers could make corrections
misconceptions about language learning.

¢ Encourage students to immerse themselves in
the language environment by reading or watching
films / TV shows in the target language. Online
teachers may consider setting up a language
exchange for their students to provide additional
exposure to the language being studied.

e Bare in mind the fact that students who
do not complete the assignment, for example
those who seem unprepared or they are being
unresponsive, might be experiencing language
anxiety; keep in mind that “... extremely anxious
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students have a strong motivation to avoid the
classroom activities they fear most” (Horwitz, 2012).

In terms of the tools for online education, al-
Farabi Kazakh National University provided their
students and teachers with the online library where
more than 4500 books are available online, provided
free access to the Microsoft programs and signed
their accounts. These tools made the process of
online education more convenient, when everyone
have access to the platform.

However, students who live in rural are,
economically disadvantaged students, learners without
access to hardware are in a greater disadvantage. As
we move to the future, this gap should be fulfilled.
Since the beginning of the process of remote education
educators and learners more or less got used to the
process of online education. UNESCO provided the
list of available tools and different application on
their website, where they provide with the online
education solutions for online education (https:/
en.unesco.org/covid19/educationresponse/solutions).
Another resource available is American Council on
the teaching of Foreign Language, where they offer
online instruction.

Solutions and resources provided are only part
of the story. Another aspect is the fact that learners
and educators were not prepared for the new learning
environment and conducting the lesson from
lockdown is causing significant stress. Apart from
the problem of lacking the knowledge, many learners
might also lack motivation, self-discipline and
anxiety related to new technologies or general anxiety
related to their home situation (lack of the available
rooms, children, noisiness, no personal space, etc.).
In this context, examining foreign language anxiety
and steps instructors can take to reduce their students
feeling of anxiety is very important. Despite the fact
that alleviating all the anxiety related to the online
education may not be possible, educators can help
reduce the anxiety that students are feeling as a result
of learning language online.

Conclusion

As online and distance language learning
is currently taking place on a large scale across
the country and the world, educators should
consider implementing one or more of the re-
search — based, pedagogical activities listed
above to help ease their students’ perceived levels
of language anxiety. Teachers should select activi-
ties that they believe will be most appropriate for
their students and for their own unique learning
context. Given that most of the universities and
the schools were largely unprepared for distance
learning and training in the first school closing
in 2020, it is crucial to language teachers to seek
professional development in the online language
pedagogy, as well as scientific — research — meth-
ods based on effective online language course de-
sign and delivery, if distance learning contin-
ues for a long period of time or that the schools
are forced to close again from — for a pandemic
after re — opening. Reach out to students with
difficulty and offer advice on effective language
learning strategies. This is especially important
during distance learning when students are going
through a series of life events in addition to learn-
ing a language. It may be necessary to telephone
students who are completely disconnected from
the course as they or their family members may be
directly affected by COVID — 19. In these cases,
students will require additional time and support
to complete the course.

While most online educators and learners are
integrating into the process of studies, researchers
are seeking various ways and methods that would
help to reduce the level of stress, increase the
outcome of study and lessen the level of language
anxiety on the classes of foreign language. Further
studies on the topic of online learners and language
anxiety will help educators and learners to overcome
the problems related to language studies and anxiety
related to the topic.
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