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Educational development in a period of transition:
the case of Kazakhstan

The development of education in the post-socialist space is one of the most interesting objects for comparative
research. Countries that had similar or even identical education systems before the fall of the socialist regime can today
serve as a research platform for testing modern theories of social development. According to modernization theory,
the “underdeveloped” post-socialist countries had to catch up with their more “advanced” Western counterparts. Due
to the fact that in all countries the goals of the reforms were similar, the expected result should have been more or less
the same.

However, despite the recommended reforms of Western consultants, different trajectories are observed in the
educational system. Obviously, the prevailing tendencies in the educational system are divergence instead of
convergence. According to the theory of dependence, the world is a single economic system, and countries, in turn,
perform different roles and functions.

On the example of Kazakhstan, we see that over 30 years of independence, the education system of independent
Kazakhstan has received a worthy international recognition.

During the years of Independence, a national model of education has been formed, aimed at improving the quality
of training of human resources, meeting the needs of the individual, society and the state. A regulatory legal framework
has been formed. The laws of the Republic of Kazakhstan “On education”, “On higher education”, “On science”,
“On the rights of the child in the Republic of Kazakhstan”, “On the state educational accumulative system”, “On the
commercialization of the results of scientific and (or) scientific and technical activities “,” On the status of a teacher
“and others.

Key words: Post-socialism, educational transformations, transitory period, theories of modernization and
dependency.
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AybIcnaJbl Ke3eHaeri 0i1iM Oepy :kyiecinin gamybI:
Kazakcran xaraaiibl

[ocTconmanucTik KeHICTIKTEr1 011iM Oepyi TaMBITY CAITBICTBIPMAITBI 3¢PTTEY IiH €H KbI3BIKTHI HRICAHIAPBIHBIH Oipi
Ooubin TabbuTaAEl. COUANMCTIK PeKUM KyJIaFaHFa JIeHiH oTe yKcac HeMece TinTi Oipaeit 6imim Oepy xyitenepi Oonran
eNep Kasipri 3aMaHfbl SJISYMETTIK JIaMy TEOpHsUIaphIH TeKCepy YIIiH 3epTTey ajlaHbl 0oia anaabl. MoaepHU3anus
TEOPHACHIHA COMKeC, “IaMbIMaraH’” TOCTCOIMANUCTIK €JIep ©3lepiHiH “‘IaMblFan” OaTBICTBIK OPINTECTEPiH KYyBI
KeTyl kepek enli. bapibik enmepae pedhopmaaapablH MakcaTTaphbl YKeac OOJTFaHIBIKTaH, KYTUICTIH HOTIDKE KOl HeMece
a3 0oysl Kepek efi. Anaiina, baTeic KeHecmiIepiHiH YCHHBUIFaH pedopMantapblHa KapaMacTaH, OutiM Oepy xyiecinae
OpTYPJIi TpaeKkTopusuIap Oaifkanaasl. OnderTe, 6i1iM Oepy KyleciHIe KOHBEPTeHIMSHBIH OpHBIHA TUBEPTeHIINS OachIM
TeHJICHIUsUIapFa He. ToyenaiIik TeOprusChIHA COUKEC dJleM OipTyTac SKOHOMUKAIBIK JKYiie OOJIBIT TaObUIAIbI, ajl eIAep
03 Ke3€eTiH/Ie opTYpIIi penaep MeH (GyHKIUSIIAPIB! OPBIHIAWIBL.

KazakcrannsiH yariciane 6i3 Toyencizmiktin 30 >xputel imiHne Toyencis KasakcranHslH OiniM Oepy xyieci
JailbIKThI XaJIBIKAPAIBIK MOMBIHIAYFa He OOJNFaHBIH KOPIIl OTHIPMBI3.

Toyencizmik KbULIApbIHAA aJaMH PecypcTapibl Jaspiay CalachlH apTThIPYFa, JKEKe aJaMHbIH, KOFaM MCH
MEMIICKETTIH KaKETTUTIKTEPiH KaHaFaTTaHABIpYFa OaFbITTalFaH OuTiM OepyaAiH YITTHIK MOJENi MEH HOPMATHBTIK
KYKBIKTHIK 0a3a KaibImracThIpeuIgsl. Kaszakcran PecrmyOmukacweiabiy “bimim Typansr”, “XKorapbel OinmiM Typaisl”,
“Feomeiv Typaner”, “Kazakcran PecnyOnmmkachiHOarsl OalaHBIH KYKBIKTapbl Typamibl’, “Memmnekertik OimiM Oepy
JKHUHAKTay Kyheci Typanst”, “FbputsiMu xkoHe (HeMece) FUTBIMU-TEXHUKAITBIK KbI3MET HOTHKEJIEPIH KOMMEPISIIaHBIPY
typainsl”, “Ilemaror mopredeci Typansl” xoHe Oacka 1a 3aHaapbl KaObLUIIaH/IbL.

Toyenci3miKTiH OTHI3 KBUIBIHAA 67 KOFapbl OKy OpHBI kyMbIc icteil Oactansl. JKOO-nmarer [TOK mopexenimiri
24,3%-ra ymraiinel. MaTepHanmoHanmm3anust faeHreiti 18708 merenmmik crymentTrepre apTrel. 2011 >KpuIMEH
cansicTeipranaa 2020 xputel 950 CTyneHT akaJAeMISUTBIK YTKBIPIBIK Oargapiamackl OoibiHIa Oimim anmer. 2014
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JKBUIMEH canbIcThIpranaa, 2020 sxsutel TpaHTTap canbl 4057-re apTThl. 1993 XbUIMEH calbICTBIpFaHa OYTiHTI KYHI
1030 agamra apThIK [Ipe3uneHTTik ctunenans anaasl. 2018 KbUIMEH CaNTBICTBHIPFAaH/Ia aKbUTBI OKYFa NAibIHIIBIK OCHiH1
6oiipinma ¥BT-nan 6ocareuiran TxxKbB Tynexkrepinin koHTHHreHTI 23478 anamra apTThL.

Tyiiin ce3mep: nocrconuanusm, 6iiM Oepy KyHeciHiH e3repyi, aybIcHalbl Ke3eH, MOASPHHU3AIHS )KOHE Ty IIUITIK
TEOPHSICHI.
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Pa3Burtue o0pa3oBaHusi B epexoHOM MepHo/e:
cay4yai Kazaxcrana

Pa3zBuTHE 00pa30BaHUs B TOCTCONNATHCTHIECKOM IPOCTPAHCTBE SBIISIETCS OTHUM M3 CAMBIX HHTEPECHBIX 00BEKTOB
JUISL CPAaBHUTENIFHOTO nccienoBaHus. CTpaHbl, B KOTOPHIX IO MAJCHUS COIUATHCTHIECKOTO PEXIUMa OBIIH JOBOJIBEHO
TIOXO’KHE MM Aake HICHTUYHBIE CHCTEMBI 00pa30BaHMs, Ha CETOIHAIIHNN IEHb MOTYT CIIyXXHTh NCCIIEI0BATEIbCKON
IUTOMIAZKOM IJIsI TPOBEPKH COBPEMEHHBIX TEOpHH CONMANbHOrO pa3BHTHA. COINIAaCHO TEOPHH MOJEPHU3ALUH,
«cabopa3BUTHIE)» TTOCTCONUATMCTHIECKIE CTPAHBI JOJDKHBI OBIIM JJOTHATH CBOMX 00JIee «IIPOJBHHYTHIX» 3aMaJHBIX
KoJuTeT. B cBsi3u ¢ TeM, 9TO BO Becex CTpaHax mesd pedopM OBLTH ITOXOXKH, TO M OKHJAEMBIH pe3yIbTaT JOJDKEH ObLI
OBITH OOJIee MITN MeHee OAMHAKOBEIM. OTHaK0, HECMOTPSI Ha peKOMEH/I0BaHHBIE pe(hOPMBI 3aI1aTHBIX KOHCYIBTaHTOB,
B 00pa3oBaTeNbHON CHCTEMe HaOIIoNaroTcs pasHble Tpaekropuu. OdeBHAHO, YTO B 0Opa30BaTENBHON CHUCTEMeE
npeo0bIagaoie TeHACHINE MMeeT JUBEPreHIMs BMECTO KOHBepreHIuH. COTracHO TEOPHH 3aBUCHMOCTH MHP
MIPE/ICTABIISET CO00H eANHYIO SKOHOMHIUECKYIO CHCTEMY, a CTPAHBI, B CBOIO OUepe/lb, OCYIIECTBIAIOT Pa3HbIe POIH U
(dhyHKIUH.

Ha mpumepe Kazaxcrama Mbel BuamMm, uTo 3a 30 JIET HE3aBHCHMOCTH CHCTeMa OOpa30BaHUS HE3aBHCHMOTO
Kazaxcrana nmomyunia JoCTOHHOE MEXIyHapOAHOE IIPU3HAHHE.

3a roxsl HesaBucumocTtr chopMupoBaHa HAIMOHAIBHAS MOJETb 00pa30BaHMS, HAIPaBJICHHAs Ha ITOBLIIICHHE
Ka4ecTBa IMOJTOTOBKH YEJIOBEYECKIX PECYPCOB, YAOBIETBOPEHNE MOTPEOHOCTEH INIHOCTH, OOIIECTBA M TOCYIapCTBa
CdopmupoBana HopMmaTHBHAs TpaBoBast 0asa. IlpuusaTel 3akoHBI PecmybGmukm Kazaxcran «O6 obpa3zoBaHum»,
«O BpIcmieM oOpazoBanum», «O Hayke», «O mpaBax pebenka B Pecmy6mmke Kasaxcram», «O rocymapcTBeHHOI
00pa30oBaTeIbHON HAKOMHTEIbHOH cHucTeMe», «O KOMMepIHalM3aliH pe3yJbTaTOB HAaydHOW W (WIM) HAY9HO-
TEeXHUYECKOIl AesTensHoCTH», «O craTyce megaroray u ApyTrHe.

3a TpuALaTh €T He3aBUCUMOCTH CTalo (hyHKIIMOHUPOBATh Ha 67 By30B Ooubine. OcreneHenHocts [1I1C By3oB
yBenmnumiack Ha 24,3 %. CTeneHb MHTepHAIMOHANM3anUK yBenuumiaack Ha 18708 mHOCTpaHHBIX CcTyneHTOB. Ilo
cpaBHeHuto ¢ 2011 rogom B 2020 Ha 950 cTyaeHTOB OoJblle MPONUIM OOydYeHHE MO MPOrpaMMe aKaJeMHUIEeCKOU
Mob6unsHOCTH. [To cpaBHenuro ¢ 2014 rosom, B 2020 roxy KOJMYECTBO FPaHTOB yBenuumiIoch Ha 4057. [To cpaBHeHHIO
¢ 1993 room Ha ceroHAMIHUIA NeHb nony4atoT [Ipesunentckyto ctuner o Ha 1030 genoek Oomnbire. [1o cpaBHEHHIO
¢ 2018 romom xoHTHHTeHT 0cBOOOXKAeHHBIX 0T EHT BeimyckumkoB TullO mo mpodmmo mOATOTOBKH HA IUIATHOE
o0ydJeHne yBennamiIoch Ha 23478 denoBex.

KnroueBble ciioBa: moOCTCOIMANN3M, OOpa3oBaTeNbHBIE TPaHC()OPMAINN, IIEPEXOIHBIA IIEPUOA, TEOPHH
MOJIEPHU3AINH 1 3aBHCHMOCTH.

Introduction

The development of education in the post-
socialist period is one of the most interesting
objects in the field of comparative research,
since the study reveals the main trends in the
development of educational systems in the context
of globalization, ways to overcome the crisis in the
field of education.

Post-socialist countries, which had fairly similar
or even identical education systems before the fall of
socialist regimes, can serve as a serious testing ground
for modern theories of social development. However,
the peculiarities of the post-socialist transition did

not become the main subject of interest of Western
sociologists, at least in the field of education.

The purpose of the article is to investigate how
Kazakhstani education has developed over thirty
years of independence and its compliance with world
trends.

Research methods

The study used a comparative method. The
information base was the results of research by
domestic and foreign scientists on the development
of education in the transition period on the example
of Kazakhstan.
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Literature review

From the standpoint of comparative studies, the
world educational space unites national educational
systems of different types and levels, significantly
differing in philosophical and cultural traditions, the
level of goals and objectives, and their qualitative
state. At present, it is customary to talk about the
modern world educational space as an emerging
single organism in the presence of global trends in
each educational system and the preservation of
diversity (Ivanova S., 2021).

As a result of the collapse of the Union of Soviet
Socialist Republics in 1991, a unified education
system with its own regulatory and legal framework
common to all republics, a single language of
communication and education was destroyed. The
countries of the post-Soviet space began to develop
their own national educational systems, some of
them, based on the Soviet educational system, others,
focusing on Western educational norms and rules
(Mirosyan T., Elkina I. 2018.).

The initial transition period after the revolutionary
changes of 1989-1991. It was greeted by researchers
with a certain interest; however, most developments
in post-socialist education were viewed from the
point of view of modernization theory. In their
opinion, the ‘“underdeveloped” post-socialist
countries had to catch up with their more “advanced”
Western counterparts. The researchers based their
opinion on the assumption that “there is one Western
educational model that needs to be replicated in post-
socialist countries, and that there is only one way to
implement this model” (Bain, 2010). Reform recipes
for countries were similar, so the outcome was
expected to be more or less the same.

The term “post-socialism” was quite neutral
and therefore suitable for describing the ambiguous
present and unclear future — and not only post-
socialist countries, but rather the world as a whole. It
emerged immediately after the collapse in the role of
a conventional concept from attempts to comprehend
the emerging situation, the direction of development
of which could not be predicted. And it blended well
with other popular “post-"" models at the time, such as
postmodernism (Jameson, 1991) and postcolonialism
(Spivak, 1990), all of which expressed a sense of a
break with what came before and of change opening
a new era.

Post-socialist countries have been termed
“countries in transition,” implying the temporary
nature of the post-socialist period (Rado, 2001).
Almost three decades have passed, and the transition
is far from over. Post-socialism is still alive and well

(Silova, 2010), and many vestiges of the socialist past
canstill be observed in the educational structures of the
former socialist countries. Despite the similar nature
of the reforms advocated by Western consultants,
different trajectories of change in education can
be observed. Divergence instead of convergence
seems to be the dominant development trend. The
divergence approach argues that, despite economic
transformation and modernization processes,
countries not only maintain their cultural differences,
but there is also a return to roots movement and a
struggle for local culture, values and character traits
(Waitzberg, 2007).

At the beginning of the transition, researchers
observed two competing trends — “borrowing from
the West” and “returning to the roots” (Anweiler,
1992). It appears that in at least some countries in
the region, the latter trend has become predominant
over time. This can be explained not only by the
cultural choice of peoples: such a turn can also be
due to the economic context. Some countries began
to develop their economic potential in accordance
with the needs of the world market, while others
decided to rely mainly on the export of their natural
resources, because the “shock therapy” of the
transformation of the planned economy into a market
economy turned out to be too radical. Weizberg
(2007) notes that the main object of modernization
theory is the theory of dependence, which assumes
that the world is a single capitalist economic system
in which different countries perform different roles
and functions. “Core” or “developed” countries
produce industrialized products with high added
value and sell them to “peripheral” or “developing”
countries, which supply cheap raw materials to the
main countries. Consequently, not all countries have
the same opportunities to achieve the same economic
development, and their education systems have
different development opportunities. Dependency
theory seems to be better suited to explain the
differences that are now evident when comparing
former socialist countries.

As a result of different strategic choices, the
countries of the region can be divided into at least
three relatively different groups: the new EU member
states; geographically and politically divided countries
with a distant and vague prospect of EU membership
(for example, Georgia, Moldova, Ukraine); and
countries that did not necessarily rely on Western
recommendations to reform their education and are
looking for their own ways (Silova, 2009). Although
the new EU member states seem to be more advanced
in reform implementation and manage to achieve
better results in education (OECD, 2016), the third
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group, consisting of post-socialist countries seeking
to build their educational systems on their own, seems
to be probably the most interesting object. for a case
study. The countries that are outside the zone of direct
influence of the EU education policy are Russia,
Belarus, Armenia, Azerbaijan and the republics of
Central Asia. The Republic of Kazakhstan, which is a
typical representative of the third group of countries,
can serve as an interesting example of a country
seeking its own way of developing education.

Results and discussion

A typical example of a country that is under
pressure from global forces and at the same time
is trying to find its own path of development is the
Republic of Kazakhstan.

By historical standards, 30 years of Independence
is a short period. But, for a quarter of a century, a lot
has changed. A new generation has grown up. Almost
50% of the population) were born in independent
Kazakhstan.

How did Kazakhstani education develop against
this background and does it correspond to world
trends? To what extent does modern Kazakhstani
education contribute to the country’s sustainable
development?

Thanks to the close attention of the Head of State
to the education system, painstaking and creative
work of hundreds of thousands of teachers, the
education system has achieved serious results.

Hundreds of Kazakhstani schoolchildren win
gold medals at international subject Olympiads and
competitions. More than twelve thousand of the most
talented students studied at the best universities in the
world under the President’s program “Bolashak”. For
30 years of independence, about 140 thousand of our
citizens have received higher education in foreign
universities. In TIMSS-2015, our schoolchildren
showed impressive results, which turned out to
be higher than the international average and the
indicators of their peers from the USA, England,
Germany, Canada, Australia, Israel, Sweden,
Denmark, the Netherlands, Poland, Czech Republic,
Lithuania, Malaysia, Turkey and others. countries.

For 2021, the number of countries in which
Kazakhstanis can study for free within the framework
of intergovernmental agreements concluded at the
initiative of the Ministry of Education and Science
has increased.

To date, grants to Kazakhstanis are allocated by
Slovakia, Azerbaijan and Vietnam.

Also, Kazakhstani students will be able to
receive a diploma from the prestigious US university

— the University of Arizona, while continuing their
studies in the republic. We are talking about students
of the North Kazakhstan University named after M.
Kozybayev. This will become possible within the
framework of the achieved strategic partnership with
this university.

To date, fourteen Kazakhstani universities
have entered the international academic ranking
QuacquarelliSymondsWorldUniversityRankings,
which is one of the most authoritative rankings
of universities in the world. Moreover, this year
some universities have strengthened their positions,
moving up several ranks.

Over the years of independence, 6 state programs
have been implemented aimed at developing the
education system.

For our study, the system of higher education for
the years of independence seems to be relevant.

Let us compare the results of the higher education
system at the time of gaining independence in
Kazakhstan and today (table 1).

Table 1

At the time of gaining

independence Today

128 higher educational
institutions and over 30
years of independence 3.2
million personnel with higher
education were trained

Functioned 61 higher
educational institutions

The graduation of specialists
with higher education
amounted to 42.2 thousand
people

176.4 thousand people

As can be seen from the table, over the 30 years
of independence, 67 more universities began to
function. This is a significant result.

Since 1999, the universities of Kazakhstan have
switched to a new model of forming the student
contingent of higher educational institutions on the
basis of the state educational order (table 2).

Table 2 — Qualitative composition of the teaching staff (PPP)

Graduation of teaching
Years . .
staff of universities
1999 24%
2021 48,3%
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As you can see, the degree of teaching staff in
universities increased by 24.3%.

A law was also adopted to expand the academic
and managerial independence of universities.

Since 2010, Kazakhstan has been a member of
the Bologna Process. The transition to a three-stage
model of personnel training has been carried out:
bachelor’s — master’s — doctoral studies.

An important indicator of the quality and
attractiveness of the Kazakh system of higher
education is the degree of its internationalization
(table 3).

Table 3 — Degree of internationalization over the years of
independence

Since 2005, annually 200 best university
teachers have been awarded the «Best University
Teacher» grant for scientific research (3 thousand
people).

In 2020, for the first time, the «Best University
Teacher» competition was held in electronic format.

Since 2019, repeated UNT has been introduced
(4 times a year).

More than 6 thousand people were admitted
to universities (in 2019 — 3 thousand people).
For the first time since 2020, persons who have
international certificates (IELTS, TOEFL) have
been exempted from taking the UNT block of a
foreign language.

Exempt from UNT TVE graduates upon
admission to the training profile for paid education.
The contingent of admission of such students in 2020

Years Number of foreign students amounted to 35,297 people, in 2018 — people.
2010 10 361
2016 12 837 Table 5 — Training profile for paid education
2019 39 558
2020 29 069 Years Number of students
2018 11 819
2020 35297

As you can see, since 2010, the degree of
internationalization has increased by 18708 foreign
students. This is a fairly high figure.

The number of Kazakhstani universities in the
QS international ranking of the best universities in
the world has grown from 5 to 10 (for 2011, 2020,
respectively).

Al-Farabi Kazakh National University entered
the top 200 best universities in the world according
to the QS rating.

Since 2011, a program of academic mobility of
students has been implemented. About 18 thousand
students were trained in the best foreign universities
(table 4).

Compared to 2018, the contingent of TVE
graduates exempted from the UNT in the training
profile for paid education increased by 23,478
people.

An electronic UNT certificate and an electronic
certificate of awarding an educational grant have
been introduced.

Since 2014, the social project «Mangilik el
zhastary — industry!»

Educational grants are allocated annually (Table 6).

Table 6 — Educational grants

Table 4 — Academic mobility program

Compared to 2011, in 2020, 950 more students
were trained under the academic mobility program.

Years Number of grants
Years Number of students 2014 ron 1050
2011 350 genoBex 2020 ron > 107
2019 603
2020 1 300 wenosek Compared to 2014, in 2020 the number of grants

increased by 4057.

Since 1993, the scholarship of the President of
the Republic of Kazakhstan has been awarded for
academic success (table 7).



8 Educational development in a period of transition: the case of Kazakhstan

Table 7 — Scholarship of the President of the Republic of
Kazakhstan

Years Number of people
1993 58
2020 1088

Compared to 1993, today, 1030 more people
receive the President’s scholarship.

The State educational accumulative system is
functioning.

Since 2011, a world-class higher educational
institution — Nazarbayev University has been
operating in the country. 62 universities (64.8%)
are implementing the experience of Nazarbayev
University. In 11 universities with a special status,
168 doctoral students were awarded PhD degrees,
and they received their own corresponding
diplomas.

The international scholarship «Bolashak» was
established by the decree of the President of the
Republic of Kazakhstan dated November 5, 1993
No. 1394. Since 2016, more than 100 foreign top
managers and 861 foreign scientists have been
attracted.

Measures for training personnel in colleges
and universities for specialties in demand have
been strengthened, the material base of educational
institutions has been updated.

Work has been intensified to stop the activities
of higher educational institutions that provide low-
quality education.

The salaries of the teaching staff were increased
by increasing the cost of the state educational grant.
In 2011, the Law of the Republic of Kazakhstan
«On Science» was adopted, which regulates public
relations in the field of science and scientific and
technical activities and defines the basic principles
and mechanisms of the functioning and development
of the national scientific system of the Republic of
Kazakhstan.

Since 2015, work has been underway to stimulate
scientific activity by commercializing its results.
Funding for science has been increased, and an
additional 3 billion tenge is allocated annually for
scientific research of young scientists.

Today Kazakhstani science is open for
collaboration with foreign scientists. Significant
scientific achievements were obtained in scientific
projects and programs.

As the comparison results show, significant
achievements were obtained in the higher education
system during the years of independence.

Conclusion

The modern direction of the development of
education systems in the post-Soviet countries is
integration into the world educational space, the
transition to a new educational paradigm, as a result
of which it is necessary to rethink the historical
heritage of national and foreign pedagogy, search for
new effective ways of interaction between research
and practical activities.

On the example of Kazakhstan, we saw that over
30 years of independence, the education system of
independent Kazakhstan has received a worthy
international recognition.

During the years of Independence, a national
model of education has been formed, aimed at
improving the quality of training of human resources,
meeting the needs of the individual, society and
the state. A regulatory legal framework has been
formed. The laws of the Republic of Kazakhstan “On
education”, “On higher education”, “On science”,
“On the rights of the child in the Republic of
Kazakhstan”, “On the state educational accumulative
system”, “On the commercialization of the results of
scientific and (or) scientific and technical activities
“”” On the status of a teacher “and others.

For thirty years of independence, 67 more
universities began to function. The degree of the
teaching staff of universities increased by 24.3%.
The degree of internationalization has increased
by 18,708 foreign students. Compared to 2011,
in 2020, 950 more students were trained under the
academic mobility program. Compared to 2014,
in 2020, the number of grants increased by 4057.
Compared to 1993, today, 1030 more people receive
the President’s scholarship. Compared to 2018, the
contingent of TVE graduates exempted from the UNT
in the training profile for paid education increased by
23,478 people.
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